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Abstract
Research has revealed alignment in curriculum and expectations is beneficial to all
stakeholders within an educational system. Recent projects have focused on the alignment of
standards and curriculum but districts, including Coopersville Area Public Schools, have
neglected to put together a strategic plan for total instructional alignment hence seeing
adverse effects in both teacher confidence and student success. Total instructional alignment
can be reinforced through vertical teaming, professional development, and the use of
common language for behavior and academic expectations.
This project explores the importance of total instructional alignment and challenges
districts to implement this alignment. This project provides a complete resource guide for the
creation of total instructional alignment through templates, timelines, teacher perception
surveys, plans for professional development, and a district wide behavior matrix. Each piece
of the project supports the implementation of total instructional alignment to promote teacher
confidence and ensure student success.
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Chapter One: Introduction
Problem Statement
The lack of total instructional alignment, vertical teaming, and common
language within districts is adversely affecting student success and teacher
confidence. The lack of common language is causing inconsistencies among behavior
and academic expectations causing a decline in student success. The absence of
vertical teaming affects teachers and their confidence in learning and implementing a
variety of instructional practices. Without total instructional alignment, each
classroom, student, and teacher become siloed consequently impacting the learning
and success of each student and teacher.
Importance and Rationale of the Project
A student’s transition from grade level to grade level is a period which
involves changes in social interactions, academic expectations, and school
environments, which all occur and impact literacy of students (Ciampa & Gallagher,
2016). Psychologists believe periods of student vulnerability, in this case transitioning
from current grade level to the next, can even cause a developmental disruption if not
handled correctly (Seidman & French, 2004). All students within K-12 schools go
through these transitions and are susceptible to more stress and anxiety because of the
inconsistency of expectations and common language.
Vertical alignment is not a new concept but was originally created for
curricular alignment, not teacher development. Without communication with other
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grade levels, the full scope of a curriculum or subject cannot be obtained, thus losing
out on important instructional strategies and collaboration (Gilmer, 2010). In her
book, Total Instructional Alignment: From Standards to Student Success, Carter
(2009) recognizes that the problem of miscommunication between grade level
teachers does not lie within what is being taught but how it is being taught and the
lack of common language being used. This directly impacts teacher confidence and
motivation to improve skills needed to promote student emotional and academic
success. Thus, the scope and range of impact of this study is too much to not spend
time and energy improving the communication between grade level teachers and
promoting the use of professional development to create total instruction alignment
that will allow every piece of the school to work coherently together.
Background of the Project
In 2011 the Common Core State Standards initiative was implemented,
directing teachers what to teach but now how to teach the information. In many
districts, there was a hyper focus on the information needed to be taught without
emphasizing consistent and effective instructional practices. Although the new
standards would increase rigor in student learning, the challenge became fully
implementing those standards, improve instructional strategies, and promote student
learning (Jenkins, 2012). Many districts used the professional learning community
(PLC) to enhance teaching instructional practices and solve this problem, but were
solely based on a theoretical framework, not a framework promoting connection and
intentional collaboration (Van Lare et. al, 2013). A professional learning community
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consists of a group of educators who work together towards a common goal, often
times being from similar grade levels or content areas.
Other issues included inconsistencies and confusion due to teachers of
different grade levels displaying differing definitions of language and use of
instructional methods. For example, in one district, Grade 8 language arts curriculum
was more literacy-based compared to Grade 9 where it was more content-specific
curriculum (Ciampa & Gallagher, 2016).
A solution to the challenges of adjusting the PLC framework, improving
instructional strategies, and fully implementing the standards, is total instructional
alignment through collaborative inquiry, vertical teaming, effective use of
professional learning communities. The use of common language across grade levels
will also improve student understanding by providing consistency in instruction
methods and alignment.
Statement of Purpose
The purpose of this project is to develop a process for organizing total
instructional alignment among the district with the goal of supporting student and
teacher learning. This will include developing professional development emphasizing
collaborative inquiry and employing vertical teams who work together to define
common language and instructional methods. The project will focus on providing the
framework, structure, and methods for creating vertical teams and professional
learning communities. A timeline for professional development will be laid out,
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topics of discussion for vertical teams will be created, survey questions to provide
feedback with be identified, and a template for defining common language will be
designed. Although total instructional alignment includes specific alignment for
standards and content, this project will be primarily focusing on the general
framework and alignment which will not include details of specific standards. The
framework laid out in this project will be a model for districts to customize to meet
the specific needs of their staff and students.
Objective of the Project
With the increasing demands of teaching, it is easy for teachers to fall into a
siloed way of providing instruction and meeting the needs of their students. Thus,
causing inconsistencies between grade levels and a loss of confidence when learning
new instructional strategies that would promote student success. This project will
provide teachers of upper elementary, middle school, and high school students a
process that guides their vertical teams in the process of preparing students for the
next grade level, in order to achieve total alignment of both academic and behavioral
standards and expectations. The tools within this project will create intention within
professional development and deeper learning and discussion within professional
learning communities. The collaboration and communication between grade levels
will foster new ideas and instructional strategies that will improve student learning.
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Definition of Terms
Vertical Team: is comprised of teachers from different grade levels of education who
work collaboratively to provide instruction that will ease the transition from grade to
grade for students (Ciampa & Gallagher, 2016).
Total Instructional Alignment (TIA): is the process of aligning instruction to standards
and assessments, but also aligning instruction to the individual needs of students
(Carter, 2009).
Professional Learning Communities (PLC): consists of a group of educators who
collaborate and use evidence-based data to make changes in instructional strategies to
increase student learning and success (Van Lare et. al, 2013).
Common Language: the use of similar words, terms, or instructional methods to teach
students concepts and topics. For example, using the method of Close and Critical
Reading (CCR) to teach reading comprehension in all middle school grade levels.
Scope of Project
This project will allow teachers to collaborate with their colleagues and take a
deeper look at how their instructional methods and language used in the classroom
are connected. The scope of the project relies on one motivated district to implement
professional development for all teachers within the district and create vertical
teaming which would be a step towards total instructional alignment. This will also
increase motivation for teachers to improve and apply instructional strategies that will
promote student success both behaviorally and academically. The final goal of this
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project is to create unity and allow every stakeholder to be on the same page working
towards the goal of total instructional alignment and enhanced student success.
There are a few limitations that make total instructional alignment a challenge
in districts. The first tool is the geographical layout of schools. Vertical teaming has
worked well in rural smaller sized schools (Gilmer, 2010). But, for larger districts, it
can be a challenge for teachers to meet at a common time to review expectations,
curriculum, and share other ideas regarding student achievement (Kowal, 2002).
The second factor is the relationship and compatibility that may hinder
collaborative inquiry and vertical teams. If teachers are at a disagreement in pedagogy
or effectiveness of instructional strategies, student success tends to decrease.
Conversely, when teachers work well together and agree on effective instructional
strategies, student success increases (Ciampa & Gallagher, 2016).
The last factor is common planning time and professional development time
allotted to work in vertical teams. In order to have an effective vertical teaming
program time needs to be provided for group collaboration to occur (Kowal, 2002). It
will be important for districts to use time in the beginning and throughout the year
intentionally to work on creating common language and improving instructional
methods within vertical teams in order to successfully create total instructional
alignment.
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Chapter Two: Literature Review
Introduction
The term alignment has been part of educational jargon for over two decades.
For the most part, this term has focused on teaching what is being tested. But total
instructional alignment is the creation of a new educational system that aligns the
learning needs of all the students and broadens the knowledge and development of
teachers (Carter, 2009). This project focuses on the importance of total instructional
alignment through collaborative inquiry, vertical teaming, effective use of
professional learning communities, and the use of common language. These practices
can help the educational system reach true alignment and ensure the success of
teachers and students.
The rationale review portion of this chapter highlights the cognitive
learning theory and instructional design theory which are two of the rationales behind
the implementation of total alignment. Cognitive learning is supported through
expectations, learning objectives, and assessments (Money, 1995). Instructional
design focuses on the organization of material and improvement of instructional
strategies to encourage student learning (Ashfaq et. al, 2017). Following the rationale
associated with total alignment, the focus of the research portion speaks to how
districts can implement collaborative inquiry, vertical teaming, effective use of
professional learning communities (PLC), and the use of common language through
professional development and initiatives. Carter spearheads the research of total
instructional alignment by recognizing the need for alignment due to the rising
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pressure of measuring student success using assessments and standards as well as the
provision of students’ learning needs (2009). This section concludes with a summary
of main points and its impact on the project.
Rationale
Cognitive Learning Theory
An educational system’s priority is to foster learning in the minds of students
and to encourage understanding of the world around them. Jean Piaget’s (2000)
theory of cognitive learning is the epicenter for how students take in, interpret, store,
and retrieve information. The cognitive learning occurs when an individual takes in
stimulus, processes it, then responds to the stimulus. The cognitive learning process
applies to students, but also teachers. Teachers undergo the same cognitive learning
thus modeling how to take in stimulus, interpret information, and utilize the new
knowledge in different scenarios (ÖZTÜRK, 2021).
To assist the cognitive learning process, consistency among objectives,
learning activities, and assessment exercises gives an individual direction and yields
increased learning (Blumberg, 2009). Consistency stems from having a system in
place which allows students to know what to expect and learn expectations of
behavior and learning. When a system is put in a place, and information is familiar,
the mind can better process the information and it becomes easier to learn, adapt, and
use in other situations (Levy, 2005). This consistency can be created by focusing on
the alignment of learning expectations, curriculum, and instructional practices.
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Instructional Design
Instructional design is a broad term that consists of many different theories
which are all concerned with understanding, improving, and applying methods of
instruction to achieve desired changes in student knowledge and skills for a specific
course content and student population (Reigeluth & Carr-Chellman, 2009). When
designing a system for education, regardless of the instructional design method used,
it is important to align curriculum, objectives, and instructional strategies (Ashfaq et.
al, 2017). By providing staff the opportunities, professional development, and time to
create this alignment, student success will benefit. Assisting cognitive learning is the
reason why alignment is important, but instructional design is the way to achieve the
desired learning.
Research/Evaluation
Total Instructional Alignment Explanation
Since the creation of state and Common Core standards there has been an
effort in both policy and research to implement a way to measure content coverage
and student success. The alignment of teachers’ instruction with state standards and
assessments through of the use of value-added models has been one way teacher
effectiveness and student success has been measured (Polikoff, 2014). Although this
curriculum alignment is important, Carter and other sources of extensive research, has
shown the value of total instructional alignment.
Carter breaks up TIA into three different domains: systemic alignment,
alignment of standards and curriculum, and alignment of instructional practices
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(Carter, 2009). Building on Carter’s work, total alignment starts with the teachers and
their access to professional development. The state of Idaho’s approach to TIA
included the development and implementation of a holistic professional development
and immersion practice (Jenkins, 2012). The rationale to providing this professional
development included Carter’ definition and structure of TIA, but also identified six
features. These features included: focus on content taught and methods used,
opportunities for active learning, duration of training, collective participation,
coherence or format, and alignment (Jenkins, 2012). These six features allowed the
professional development to be tailored with the goal of increasing the likelihood that
teachers will be motivated to change and fuel total instructional alignment. These
features are applied using collaborative inquiry, professional learning communities,
vertical teaming, and common language resulting in the framework for total
instructional alignment.
Collaborative Inquiry
Collaborative inquiry is a key concept when creating a culture suitable for
total instructional alignment. Through inquiry, teachers have opportunities to learn,
engage, and experiment with new instructional strategies and pedagogical principles
which promote alignment (Butler et. al, 2014). Creating a collaborative culture where
inquiry is encouraged leads to higher levels of trust among colleagues, improved
professional satisfaction, improved instructional practices, and better outcomes for all
students (Waldron & Mcleskey, 2010).
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Collaborative culture happens through professional learning communities,
professional development, and other collaborative school improvement efforts
(Waldron & Mcleskey, 2010). Inquiry communities are powerful in spurring teacher
professional learning and shifts in classroom practice (Butler et al, 2014). Study
findings show that providing professional learning and stressing the importance of
professional learning communities can increase collaborative inquiry and the positive
impact of the collaboration (Yancovic et. al, 2019). By providing space and time for
collaborative inquiry, districts promote curriculum and instructional alignment
resulting in a step towards total instructional alignment.
Professional Learning Communities
Studies suggests teachers working in teams have higher skill variety,
knowledge of students, growth satisfaction, professional commitment, and internal
motivation (Pounder, 1999). Professional learning communities (PLCs) consists of a
collaborative structure of teachers which function to examine classroom evidence and
data to improve instruction and increase student success. This structure includes
teachers from the same or different grade levels and content areas with the common
goal of making sure all students perform to their highest potential (Van Lare et. al,
2013). PLC models typically include qualities of an effective PLC described by
DuFour and Eaker (1998) which are collectively working toward shared goals,
collaborating about student learning, implementing best practice, demonstrate a cycle
of inquiry, promoting continuing improvement, and focusing on results. PLCs have
been shown to nurture a dynamic and positive school culture where teachers are

12

encouraged to improve upon their professional skills and knowledge (Khan et. al,
2021).
One emphasized goal of PLCs is to create trust between colleagues which
results in an increase of positive school culture. A study conducted in Malaysia found
a significant, positive, and strong correlation between PLC and trust. The findings
implicated that PLC practice should be encouraged in all teaching institutions to
enhance the teaching and learning experience for all teachers and students (Khan et.
al, 2021). A recent qualitative study conducted during the COVID-19 pandemic,
revealed significant community-building that evolved from sharing tools and
technical solutions to deep discussions around online learning pedagogy. The PLC
approach allowed the participants to build trust and increase teaching knowledge
(Tucker & Quintero-Ares, 2021).
Another goal of the PLC process is to collect, analyze, and use data and
evidence to adjust and improve instructional practices within the classroom. There is
a significant relationship between a school’s level of effectiveness and their level of
PLC. This relationship held true when a group of teachers engaged in a learning
community discussed different teaching methods of mathematics in an Icelandic
school system. After weeks of increased dialogue around the awareness of
instructional practices and data analysis, students’ test scores and understanding
increased (Sigurðardόttir, 2010). The correlation between the use of data and student
effectiveness is especially apparent within mathematics. The findings of a study
conducted over a period of three years showed that the PLC practice is especially
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benefits in the mathematic content areas where there is a strong correlation between
the implementation of PLC and student achievement data, implicating the value and
need of consistency and alignment. This correlation could also be strongest within
these specific content areas given that mathematics can be effectively assessed and
taught through standards (Burns et al., 2018). The use of PLCs support student
achievement and help to build trust between colleagues leading to an increase of a
dynamic and positive school culture.
Vertical Teaming
Most districts already have a PLC framework for collaboration and active
learning, but these groups usually contain teachers from common content or common
grade levels (Darling-Hammond, Hyler, Garnder & Espinoza, 2017). Total
instructional alignment hinges on the use of vertical teaming. The focus of these
teams includes consistent expectations, curriculum, instructional practices, and create
a continuum of learning across grade levels. Bertrand outlines four goals of vertical
teaming; collegiality, professional growth, school improvement, and transition
(2006). Working together in vertical teams influence the planning and laying
foundational knowledge for students for the next grade in every subject area and
literacy. It allows teachers to see a big picture of student learning and how the
knowledge learned in each grade level merge and build on each other (Gilmer, 2010).
Academically, there are powerful effects on students’ literacy learning and
understanding when teachers across grade levels use similar instructional strategies
(Ciampa & Gallagher, 2016).
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Not only does vertical teaming help students in their understanding of
academics and literacy, but also socially. Teaming with different grade levels allows
teachers to see the social and mental shift students go through from year to year. This
revelation motivates teachers to align their classroom and social expectations which
supports the students’ mental and social transitions (Ciampa & Gallagher, 2016).
Vertical teaming allows teachers to dialogue and implement ways to ease the
transition from one grade level to the next. Examples of these steps include
developing knowledge and collaborative skills students will need for the next grade,
preparing students for reading levels needed in the next grade, and improving
communication among teachers at various levels (Gilmer, 2010).
Common Language
There is often a lack of consistency in how teachers reference instructional
term and strategies with their students (Ciampa & Gallagher, 2016). This problem is
caused by the sparsity of common language across grade levels. Using the PLC
process, the need for common language can be identified when discussing an
intervention or topic which provides opportunities for educators to participate in
deeper and higher-level thinking, thus allowing more room for their improvement of
instructional strategies (Kotas, 2020). This is an intentional instructional strategy that
benefits students resulting in an increase of consistency and shared understanding.
Students’ cognitive learning is supported when terms and vocabulary is consistent
leaving less room for misunderstanding or misinterpretation (Carter, 2009).
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In order to address student success within the curriculum being written,
taught, and tested, common language, syllabi, objectives, essential standards, and
assessments should be horizontally aligned across grade levels (Bertrand, Roberts, &
Buchanan, 2006). Once this foundation is laid, using vertical teaming and PLCs,
common language can be identified across grade levels and information can be
spiraled to create a scaffolding affect in student assessment (Van Lare et. al, 2013).
An example of this is a fifth-grade teacher meeting with a sixth-grade teacher to
assess student expectations and find a common language in order to prepare students
for the transition to lower stress and anxiety (Kowal, 2002). The use of common
language including terms, objectives, and assessments is valuable in horizontal,
vertical, and total instructional alignment.
Summary
The educational system of today focuses on test scores and high achievement
but lacks in the systematic alignment that emphasizes on meeting students’ individual
needs (Carter, 2009). Students’ cognitive learning is the process in which students
take in information, process, then respond to that information, eventually applying
that information to a different situation (Pigaet, 2000). Cognitive learning is
supported through consistency, systems, and the culture of the classroom. Designing a
system that focuses on total alignment and the cognitive learning of each individual
student is challenging but can be done through the many models of instructional
design, if the system is consistent and provides direction to students (Blumberg,
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2009). The framework for designing a system of total instructional alignment includes
professional development and a variety of collaboration efforts.
Collaborative inquiry is the foundation for creating a safe and positive culture
suitable for total instructional alignment. This type of inquiry encourages trust among
teaching staff and improves professional satisfaction, instructional practices, and
success for students. PLCs function as groups that examine and reflect on data to
improve instruction and increase student motivation, scores, and success. PLCs work
together toward a shared goal of student achievement, collaboration, best practices,
and curriculum alignment. Trust and communication between teachers create a
culture of community which fuels the desire for total instructional alignment across
the school and district.
Vertical teaming promotes consistent expectations, curriculum, instructional
practices, and a continuum of learning across grade levels. These teams allow for
collaboration between school buildings, easing the transitions periods for students by
focusing on socio-emotional and academic consistency. Common language is a result
of vertical teaming and PLCs and includes the creation of common terms, objectives,
essential standards, skills, and assessments. This common language creates a higher
level of teaching from teachers, scaffolding of information, and an improvement in
student understanding. Consequently, all these tools and initiatives work together to
create a whole system of total instructional alignment fostering a higher level of
cognitive learning and promoting student success.
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Conclusion
Research continues to promote total instructional alignment to encourage
teacher growth and student achievement. This alignment takes time to develop and
implement but research shows concrete evidence of how positive this change can be.
Districts not only need to promote TIA but need to make it a priority. Teachers should
be collaborating within grade levels, but also across grade levels to create common
language and expectations. This project hopes to give district leaders the basic
research describing its significance and a plan of implementation. District and
building leaders will be able to utilize this project to develop and implement their
own system of total instructional alignment and encourage teachers to collaborate in
order to promote student success.
Chapter Three: Project Description
Introduction
The absence of total instructional alignment including vertical teaming,
intentionality within professional development, and common language adversely
affects teacher confidence, consequently affecting student success. Without vertical
teaming, collaboration is difficult, and teachers become siloed. Professional
development is how teachers gain knowledge and improve instructional strategies.
The absence of intentionality of the professional development does not allow this to
happen and in turn decreases teacher motivation and confidence. Consistency
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improves student learning but is challenging when common language is not being
used, thus negatively affecting student success.
Total instructional alignment through vertical teaming, professional
development, and the use of common language is the proposed solution. This project
provides a plan to help districts achieve the goal of total instructional alignment. This
project will highlight four different initiatives and resources for each initiative will be
organized in a resource guide. The four initiatives that are outlined are vertical
teaming, curriculum alignment, positive behavior intervention and support, and
professional development.
This project will offer start up resources including a timeline, suggestions for
how to group vertical teams, and ideas of topics for professional development.
Templates and conversation guides will be attached to help teachers collaborate and
align the curriculum along with a behavior matrix so schools can utilize to unify their
expectations for student behavior. Building and district administrators can utilize the
teacher perception surveys to evaluate each of the initiatives. The project will
conclude with plans for implementation and conclusions made based on project
development.
Project Components
One of the most important objectives of a school system is student success.
Student success academically, behaviorally, and social emotionally are signs of a well
oiled and unified school district. Teacher confidence directly correlates with students’
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success and because of that, a district should work on creating a system of total
instructional alignment which will promote teacher motivation, learning, and
confidence (Carter, 2009). This project aims to provide resources and a guide to total
instructional alignment for districts. The resources created will give a blueprint for
vertical teaming, intentional professional development, and the use of common
behavior and academic expectations for both teachers and students. The goal is that a
district can customize the resource guide to meet the needs of their staff and students,
to foster collaboration, discussion, and overall success.
The resource guide is realistic, applicable, and easy to use and can motivate
administration to focus on four unique initiatives: vertical teaming, curriculum
alignment, behavior matrix, and professional development. Without consistent and
constant efforts to increase teacher learning and build a culture of collaboration,
teachers begin to feel siloed thus adversely affecting their confidence and alignment
with their colleagues. Students experience challenges when they do not know what to
expect and when expectations are not consistent. But, using this project, districts can
begin to create alignment and promote collaboration which will jumpstart a
systematic approach to total instructional alignment, benefiting staff and students.
This project is a guide for districts and their effort to implement total
instructional alignment. The first two pages of The Resource Guide (Appendix A)
instructs administrators how to use the resource guide and explains the fully
customizable possibilities, along with an overview of the unique initiatives. The
timeline (p. 3) leads administration through the implementation process and what
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initiatives and in what order to complete them. From there, the guide is broken up
into four sections: vertical teaming, curriculum alignment, positive behavior
interventions and support (PBIS), and professional development.
Vertical teaming is a complex undertaking and takes thorough thought of how
to organize each team, meeting, and objectives. Administrators can use the vertical
teaming section of the resource guide (p. 4-9) to organize their staff into vertical
teams. The Description (p. 5) provides an overview of who will be involved in the
vertical teams, the process of vertical teaming, and when the vertical teams will meet.
The Suggestions for Groups (p. 6) provides examples of how to organize vertical
teams and how often each team should meet. These groups are not exclusive and can
be customized based on the size and culture of the district. But, by requiring staff to
be part of these groups will encourage collaboration, promote increased knowledge,
and alignment of ideas and practices. The Guide for Discussion (p. 7) is to be used
within each vertical team to guide conversations and create an expectation of how
these vertical groups should be used. There are four sections of guiding questions
which the facilitator and group members can talk about keeping their time of meeting
systematic and intentional.
The next part of this section (p. 8-9) provides feedback questions and a
pre/post teacher perception survey. The feedback questions will provide feedback to
the administration team which will help gauge how each group is going and how each
team needs to be supported. These feedback questions will be the formative
assessment for this initiative and upon reflection will guide modifications. Included at
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the end of each section within the recourse guide is a pre/post teacher perception
survey that is specific to each initiative (p. 9, 14, 20, 23). These surveys will be the
evaluation tool for this project and will help administrators assess the process of total
instructional alignment.
Curriculum alignment is a challenging and large project that has many
different elements. Most districts use their curriculum director and curriculum
committees to complete this endeavor. The Curriculum Alignment Initiative (p. 1014) portion will help to kickstart this project or assist in this project but will not
exclusively provide alignment. The Atlas Template (p. 11) and Essential Vocabulary
Template (p. 12) is to be used by each teacher or content area for every unit taught.
After the completion of the template, it will be uploaded in the Atlas system. Atlas is
a database that is accessible to all teaching staff and acts as a holding place for lesson
plans, unit plans, and essential vocabulary. Atlas acts a tool for new teachers and
veteran teachers to use to align curriculum, plan lessons, and as a general knowledge
database.
Data analysis is an important skill used by teaching staff to gain knowledge of
where the students are in knowledge and skills, where they are headed, and how they
need to get there. The Guide for Data Analysis (p. 13) assists teachers in asking
important questions and leads them in discussion about adjustments needed to be
made to increase student success. This guide emphasizes assessment and skills-based
data.
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Total instructional alignment includes the alignment of behavior expectations
and the use of common language which provides consistency for students and staff
(Carter, 2009). This project focuses on one specific district who utilizes PBIS.
Although, PBIS is being used, they do not have a consistent behavior matrix with an
easy acronym students and teachers can remember and use. Given this information,
within The Resource Guide (p. 16-19) is a behavior matrix using the acronym LEAD,
suggestions for use of this behavior matrix, and a template for using LEAD in
different areas of a school building. LEAD is a tool to teach students to live
respectfully, encourage others, act responsibly, and do their best. The idea is that the
same acronym is used from kindergarten to 12th grade so that there is a constant and
consistent behavior expectation throughout their educational career. This creates a
common language and results in student behavioral success.
Empowered teachers are professionals who have the power to create
curriculum, administer their own lessons, and as a result effectively teach their
students and their colleagues (Stacy, 2013). Setting aside intentional time to help
teachers increase knowledge, improve instructional strategies, and promote
collaboration is essential for staff morale, teacher motivation, and teacher success
(Gunning et. al, 2020). Blending intentional time with teachers teaching their
expertise to their colleagues is a recipe for success. Suggested Topics for Professional
Development (p. 22) provides administration with an array of topics that are useful to
include in professional development. All the topics will provide knowledge and skills
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to improve instructional strategies resulting in increase teacher confidence and
student success.
Project Evaluation
Total instructional alignment will take years to implement and customize to
the specific needs of the district. Through the entire process, changes and adjustments
will need to be made. These adjustments along with the evaluation of this project will
be assessed using Pre/Post Teacher Perception Surveys (p. 9, 14, 20, 23) before and
after starting each initiative. This will assess the teachers’ confidence and evaluate
this objective. Analyzing test scores and assessment data will be the evaluation tool
for assessing student success. This analysis will occur throughout the entire project
and adjustments to curriculum and behavior expectations will be made.
This project, although the timeline shows three years, will be constant and will
take continued effort. Districts will use the perception surveys and feedback questions
as a gauge instead of a final summative assessment as the need to improve
instructional strategies and student assessment data will be ongoing.
Plans for Implementation
Total instructional alignment is a process that should be implemented in all
districts regardless of size or demographics. The goal for this project of total
instructional alignment is to be implemented district wide K-12 at Coopersville
Public Schools. Initiative information should be shared with staff by building
administrators who would receive the information from the superintendent, total
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instructional alignment facilitator, or committee. At that point, building
administration would explain the processes, assign vertical teams, describe the
templates, and customize the LEAD behavior matrix using the guidance from a
behavior team and academic counselors.
Teachers will be able to use the resources and provide feedback, making
modifications and changes based on the need of their classrooms, vertical teams, and
students. The assessment and skills data will show teachers the individual needs of
students. The teacher perception surveys will show administration what adjustments
needs to be made to the total instructional alignment process. Over time, total
instructional alignment will become an effective system improving teacher
confidence and ensuring student success.
Project Conclusions
The absence of total instructional alignment negatively affects teacher
confidence and student success. Total instructional alignment focuses on systematic
alignment, alignment of curriculum, and instructional practices (Carter, 2009).
Research has shown that an alignment of an educational system and promoting
collaboration will create consistency and increase the success of students
academically and behaviorally (Jenkins, 2012).
Many districts have found value in professional learning communities, but
PLCs are normally grade level or content based. Vertical teams expound on the
already implemented PLC process. Without vertical teaming, collaboration becomes

25

challenging, and alignment of behavior and academic expectations become nearly
impossible to keep consistent. Through collaboration, teachers have opportunities to
learn and experiment with new instructional strategies which help alignment (Butler
et. al, 2014). The Vertical Teaming Initiative (p.4-9) within the Resource Guide
assists in creating vertical teams and making the time spent within teams to be
systematic and intentional.
The lack of common language can create confusion for students and the
inconsistencies can cause behavioral and academic disruption (Ciampa & Gallagher,
2016). Utilizing the same templates for organizing curriculum and vocabulary
promotes academic consistency and having a common behavior matrix allows for a
universal set of expectations. The Atlas Template (p. 11) and Essential Vocabulary (p.
12) in the resource guide could be helpful to organize curriculum. Additionally, the
Positive Behavior Intervention and Support Initiative (p. 15-20) within the resource
guide would be helpful in creating a universal behavior expectation throughout a
district.
The lack of alignment within a school district is a very large and complex
issue. Although this project and resource guide can assist or jumpstart a district’s goal
to achieve total instructional alignment. There are questions that remain unanswered.
The question of how much time it will take to achieve total instructional alignment or
each of the separate initiatives is a question that can only be answered based on the
specific district. Each district has its own time limitations and will have be intentional
in setting aside time for professional development, vertical team meetings, and PBIS
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discussions. Staffing is another issue and unanswered question. To successfully
implement vertical teaming and teacher led professional development, a district needs
staff who can commit to vertical teaming and willing to teach their colleagues.
Background work and the creation of a positive culture will be essential to solve these
issues.
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